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Classroom Information:
Subject: Language Arts lesson on Poetry
Grade Level: Four  

Time Estimated For Lesson: hour and a half (2 back to back 45 min Language Arts slots)
Introduction approximately: 10 minutes
3 Examples: 15 min each = 45 minutes total 
Activity: 20 minutes
Closing: 15 minutes 
Objective: to introduce the students to poetry. To show examples of specific types of poems (limericks, poems that use colour and haikus) and then have the students create their own as they go through the lesson. Afterwards they will share their poems with their classmates in small groups while listening a commenting when appropriate. Then they will write a written reflection on this experience in their journals
Outcomes:
· 1.1 explore and discuss their thoughts, ideas, and experiences and consider those of their peers
· 1.4 listen critically to others’ ideas or opinions expressed

· 2.1 contribute to conversations, small-group and whole-group discussion, showing an awareness of when to speak and when to listen

· 2.3 give and follow instructions and respond to questions and directions
· 9.1 create written and media texts, collaboratively and independently, in different modes (expressive, transactional, and poetic) and in a variety of forms – recognize that particular forms require the use of specific features, structures, and patterns

· 9.2 demonstrate an awareness of purpose and audience
Materials:

· Pencils

· Journals 

· Internet projector for video

· Examples of poems

· Coloured pencils (if time)
Procedure:

Instructional Strategy 
· This is an inquiry based lesson.

Introduction
Discuss some favourite poems, nursery rhymes (hickory dickery dock) for an example but then explain how there are many different types of poems and poems are expressed across different cultures and are one of the oldest forms of writing found throughout the world

KWL Chart: What do they know, what do they wonder, what they would like to learn

Students should be aware that all notes should be kept in their journals for this lesson, have them write anything you write on the board and anything that is talked about that might be helpful (they must also include the poems they create)
Poem example 1: A Limerick

A limerick is a funny little poem containing five lines. It has a very distinctive rhythm and rhyme pattern.

· Rhyme Pattern: The last words of the first, second, and fifth lines all rhyme with each other. ( like; muck, puck and luck) We’ll call those rhyming words “A,” the last words of the third and fourth lines rhyme with each other (like; dirt and shirt). We’ll call those rhyming words “B” 

1. A
2. A

3. B
4. B
5. A
· Rhythm Pattern: The first, second, and fifth lines all have this rhythm pattern: da DUM da da DUM da da DUM (notice there are 3 DUMS or beats). Say, “There once was a fellow named Tim” out loud. Now say, “da DUM da da DUM da da DUM” out loud. Notice that both have the same rhythm. The third and fourth lines have a different rhythm pattern: da DUM da da DUM (notice there are 2 DUMS or beats). Say, “He fell off the dock” out loud. Now say “da DUM da da DUM” out loud. Notice that both have the same rhythm. 

Here is a very famous limerick. Notice both the rhyme and rhythm patterns.

	1.
	There was an old man from Peru, (A) 
da DUM da da DUM da da DUM (3 DUMS) 

	2.
	who dreamed he was eating his shoe. (A) 
da DUM da da DUM da da DUM (3 DUMS)

	3.
	He awoke in the night (B)
da DUM da da DUM (2 DUMS) 

	4.
	with a terrible fright, (B)
da da DUM da da DUM (2 DUMS) 

	5.
	and found out that it was quite true. (A) 
da DUM da da DUM da da DUM (3 DUMS)


When you write a limerick, make sure that it has the same AABBA rhyme pattern. Make sure it also has the same 3 DUMS, 3 DUMS, 2 DUMS, 2 DUMS, 3 DUMS rhythm pattern, too. To be sure, have the students recite the poem to them selves, substituting “da” for all unaccented or unstressed syllables and “DUM” for all accented or stressed syllables, (provide example above). If your student’s poem does not have a similar rhythm patterns, then they need to make some adjustments to make their limerick work.

Ideas for new limericks can come from almost anywhere, for example, your city, province, country, or name. You could cross curricular this subject into social studies for example and study other cultures.

Here is another example of a limerick:

There once was a young girl named Jill. 
Who was scared by the sight of a drill 
She brushed every day 
So her dentist would say, 
“Your teeth are so perfect; no bill.”

Get your students to make a random list of short word rhymes to help with their poem, you start 

· mat, sat, cat, hat, bat, rat, splat, 

· luck, duck, struck

· goose, moose 

· star, car

· day, hurray, say, play, away, may, gray 

Now they try it!

Example 2: Coloured Poems
Your poems might use colours in a descriptive, or to create a mood. Children in other countries might not choose some of the same colours that you would to describe happiness and other emotions. That’s because some colours have different meanings in other cultures. 

For example yellow is considered a happy or lucky colour in many countries, including India. For Bulgarians, however, yellow symbolizes hatred. 

Red is good luck colour in China. Not surprisingly, many festival decorations in that country are red. Red flowers are never sent to someone in the hospital, however, because the colour also symbolizes blood and may bring bad luck. 
White is associated with purity in many European countries. But in India, it is thought of as an unlucky colour. The Chinese associate both white and blue with mourning. 

You’ve probably heard jealous people described as being “green with envy.” Green is the beloved colour of Ireland, sometimes referred to as the Emerald Isle. In recent years all over the world, green has come to symbolize sound environmental policies and practices
Poems with colour

 Colours make good topics for poems because they are rich with symbolism. We think of some colours as representative of happiness, other symbolizing sadness. What is your favourite colour, and why? Here is an anonymous poem in which colours are important: 

I’m glad the sky is painted

Blue

And the earth is painted 

Green

With such a lot of nice fresh air

All sandwiched in between.

· Now they try it!
Example 3: A Haiku (HIGH-koo)
"Haiku" is a traditional form of Japanese poetry developed in the late 1600’s. Haiku poems consist of 3 lines; a poet named Matsuo Basho was interested in capturing the essence of nature in as few words as possible.  The first and last lines of a Haiku have 5 syllables and the middle line has 7 syllables.  The lines rarely rhyme.

A syllable is a part of a word pronounced as a unit.  It is usually made up of a vowel alone or a vowel with one or more consonants.  The word "Haiku" has two syllables:  Hai-ku; the word "introduction" has four syllables:  in-tro-duc-tion.

Here's a Haiku to help you remember:

I am first with five
Then seven in the middle --
Five again to end.

Because Haikus are such short poems, they are usually written about things that are recognizable to the reader.  Animals and seasons are examples of recognizable topics children might enjoy exploring.

 What am I? Haikus:
The memorable and fun ways I found to make Haikus are: "What am I?" Haikus.  These act like a riddle.  The writer uses the Haiku to describe something.  The other children in the class can then attempt to guess what the poet was describing after listening to or reading the Haiku.  

Here is an example of "What am I?" Haikus:
Green and speckled legs, 
Hop on logs and lily pads
Splash in cool water.

 Now they try it!
Activity
Put them into 5 groups and have them share 1 of their poems with each other, they should say what they like about each others work (keep an eye on them to ensure they can work together to share their work and respect each others poems)
- The Haiku poems can be read aloud by the poet with their classmates guessing the answer after it is read or all the Haikus can be hung on the bulletin board giving everyone the chance to read and guess them throughout the week
Afterwards 

· Do a few people want to share a poem with the class?
Closing

Show video that connects science with poetry (time 4:10) 
http://www.youtube.com/watch?v=9li9qvsVoC0&feature=related
· Real world connections

Discuss how poetry is far reaching and covers many topics, emotions and cultures and can be expressive like a song, the same reasons you write songs are the same reasons you write poetry. The rhythm draws you in to remember parts of a story that can be shared and enjoyed for its meaning. 
Extensions:

· Have the students practice these styles more and even make a book of poems. Set up the class one day to recite their poems with an abeyance, including dim lighting and everyone snaps after someone reads 
· Explore other types of poems

Possible Modifications:
· Have a new lesson on each new type of poem, have them get into groups each time, listening and commenting on each and every poem instead of just 1 poem each
Adaptations
· Some students who have fine motor skills have the options to draw if they are unable to write out their poems 

· I could use a camera to record through use of technology how a student has learned at the beginning and at the end of the lesson
· IPP students could also use a tape recorder to tape their findings and than later listen back and fill in their results at a slower pace.
Cross Curriculum: 
· Science (habitats) compare the external features, behavioural patterns, structural, and/or behavioural adaptations for an animal to survive a particular habitat, real or imagined (204-3, 300-1, 300-2, 302-2)
· Social Studies (GCO) Culture and Diversity B. demonstrate an understanding of culture, diversity, and world view, recognizing the similarities and differences reflected in various personal, cultural, racial, and ethnic perspectives
· Visual arts ( a large variety of outcomes could be achieved if the students should illustrate their poems through use of a variety of materials)
· Health (GCO C) demonstrate effective communication and interpersonal skills that facilitate positive relationships between themselves and the world

· Assessment
Journal Reflection: this should include (write on the board)

· One thing I learned about poetry today was…

· I changed my thinking about…

· I was surprised that…

· I wonder what…

· I predict that…

· Something I found interesting was…

· I still want to know…

If they finish their journal responses quickly they may take some time to illustrate their poems

(Tell them as they finish so they don’t purposely hurry to draw)

Or

If you are short on time give this as homework and they should include 1 or more illustrations to represent their poems

· See rubric on last page
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Teacher Name: Ms. Aalders 
Objective:_______________________________________________________________


Student Name:     ________________________________________ 



	


	CATEGORY 
	4 
	3 
	2 
	1 

	Limerick Comprehension 
	Student seems to understand entire concept of how to create a Limerick properly rhyming all 5 lines (end of lines 1, 2 & 5 and 3 & 4) with the AABBA system (and includes the sounds of the lines properly: da Dum’s)
	student seems to understand most of the concept of a Limerick and accurately rhymes line 1, 2 and 5 and/or with the sounds of the lines
	student seems to understand some of the concept and rhymes line 3 and 4 and /or with  the sounds of the lines
	student does not comprehend a Limerick and has trouble creating any rhyming or sounding of the lines

	Haiku Comprehension 
	Student seems to understand entire concept of how to create a Haiku Poem and appropriately creates all 3 lines (1st line 5 syllables, 2nd 7, 3rd 5) 
	student seems to understand most of the concept and accurately creates 2 lines of a Haiku 
	student seems to understand some of the concept and accurately creates 1 lines of a Haiku 
	student has trouble understanding or remembering how to make the poem 

	Colour Poem Comprehension 
	Student seems to fully understand concept of coloured poems and accurately relates the poem to culture and shows ability to be imaginative with the process 
	Student seems to understand most of the concept and accurately relates the poem to the world around them and/or is imaginative 
	Student seems to understand some of the concept and accurately relates the poem to just themselves shows a bit of imagination
	Student has trouble understanding or remembering how to relate 

	Participates Willingly 
	Student routinely volunteers answers to questions and willingly tries to answer questions s/he is asked. 
	Student volunteers once or twice and willingly tries to all questions s/he is asked. 
	Student does not volunteer answers, but willing tries to answer questions s/he is asked. 
	Student does not willingly participate. 

	Respects Others 
	Student listens quietly, does not interrupt, and stays in assigned place without distracting fidgeting. 
	Student listens quietly and does not interrupt. Moves a couple of times, but does not distract others. 
	Student interrupts once or twice, but comments are relevant. Stays in assigned place without distracting movements. 
	Student interrupts often by whispering, making comments or noises that distract others OR moves around in ways that distract others. 


